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The Education System in Urban Areas 
Abstract
Nowadays, education is an essential aspect in the society and schools have continued to assume the critical role of ensuring progressive learning. On the other hand, the learning environments determine the level of success in providing successful passage of knowledge to students. In urban schooling, excellent performance is achieved awed to the various advantages that include better quality education, availability of resources, family socio-backgrounds amid other factors. It’s noted that unlike in rural setting, students in urban areas can benefit from the wealth of social and cultural opportunities that big towns and cities offer.
The socio-economic status is not the only factor that is associated with the better performance among learners who attend school in cities. Certain characteristics contribute enormously towards the positive performance of the deemed elite schools. Urban schools are usually larger, enjoy higher student-teacher ratios and have superior obligation for resource allocation. Additionally, these schools rarely experience the shortage staff and have more competent instructors than most educational institutions in rural areas.
	However, a few predicaments are experienced in the urban education systems. The learners are at risk of getting into unhealthy urban lifestyles such as addiction to drugs, facing endemic racism as well as getting involved in gangs and crime. The government in collaboration with all the stakeholders is working hard to combat these negative trajectories and trends in the urban education system. Indeed, conceptualizing the education system in the urban context, requires a critical evaluation of spanning dimensions of issues such as poverty to cultural practices of communities, children and families residing in metropolitan regions.
Introduction
The term ‘urban’ is defined as a word used to pertinently refer to a town or a city. In the day to day parlance, the term is frequently used to distinguish something from terms of an ex-urban, suburban, small town and rural. The objective density and size of the definitions, however, come short of conveying the range of received or intended meaning in the most common use of the term
The perceptions of urban areas differ on a wide continuum. Rooted within the h=early histories of the US and illustrated in the Alexander Hamilton’s writings were a vision of urban settings that fosters freedoms. Such perception defined cities as places of opportunity and refuge, a vision which gained wide acceptance in numerous countries. Also rooted within the history of the US, as illustrated by Thomas Jefferson’s writings, are the opposing perceptions of urban areas as dysfunctions and the causes of the many problems experienced by societies, in the parlance of Americans, the term “God’s country” is used in references to the nature preservers and rural areas, and never the cities.
Over the first half of the twentieth century, the perception of urban areas was that of an economically dynamic, attractive and places with jobs for migrating populations moving from their rural areas, small towns and even abroad. Over the second half years of the twentieth century, however, the term urban gained a pejorative tone, coding the problems that were caused by large numbers of minorities and poor persons living in the cities.  
As urban areas continue to expand and demographic rapidly shift, there has been a renewal of interest in what constitutes ‘urban education’ (Massey, Warrington & Holmes, 2014). Whereas in some cases, this distinction might de clearly delaminated, urban schools continue to be class as urban so because of the people in them and the characteristics associated with the school, not only on the basis of the larger social contexts of the location of the schools and the districts of their location (Milner, 2012). Additionally, urban schools, and thereof their classification, regardless of their locality, are often portrayed and interpreted negatively (Watson, 2011). correspondingly the description of urban students is that of students who are unwilling and unmotivated to learn, with parents getting uninvolved and uninterested in the learning processes of their children. such negative associations of the term urban have had a profound effect on urban schooling and the shape and nature of education in these schools.
Students and their structuring
	Unlike most other nations where education is a national function, in the US, schooling is decentralized. Each state holds the legal responsibility of entities where the general perception is that of local districts being the administrative accountable units. Watson, (2011) notes that of the 53million American children entering private and public schools on an annual basis, 35% are from minority groups. one in five of these children come from an immigrant household. Nearly a fifth of the live in lower social economic backgrounds, with the most affected states being Georgia, North Carolina, Michigan, Illinois and Ohio. The largest school districts, whose general definition is that of being urban, serve more than 11 million of these children, with most of them being from lower socioeconomic backgrounds and of color.
Since 1962, the achievement gaps between the more affluent populations and the disadvantaged populations has continued to widen. Described then within this section are some of the perceived challenges, which when aggerated, can help explain some of the failure of the urban schools.  a final section of this study will entail the description of the characteristics of some of the country’s successful urban schools.
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	Special challenges affecting urban schools include the high politicizing of school boards. (references here) notes that unlike most other nation where schooling is a national function, in the US, schools are decentralized.
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